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D303 Vision Statement

To inspire and empower ALL to
v Achieve excellence
v’ Learn with passion
v’ Live with integrity

In a changing world

G/T Philosophy

In accordance with St. Charles CUSD 303’s Vision, the
gifted/talented program is committed to inspiring and empowering
our able learners to achieve excellence, to maintain passion in
their learning, and to bring integrity to all activities that touch their
lives and the lives of others. The comprehensive program is
designed to build rigor, relevance, and relationships for talented
learners and to empower students to achieve excellence in a
variety of ways. District 303 adds rigor and relevance through
acceleration, enrichment options, individual extensions, group
activities, and provisions for the enhancement of personal
strengths, talents, and relationships.

Definition of Gifted and Talented
The lllinois School Code, Article 14A, defines “gifted and talented
children” as children and youth with outstanding talent who
perform or show the potential for performing at remarkably high
levels of accomplishment when compared with other children and
youth of their age, experience, and environment. A child shall be
considered gifted and talented in any area of aptitude, and,
specifically, in language arts and mathematics, by scoring in the
top 5% locally in that area of aptitude. District 303 follows the
lllinois School Code’s definition in its identification of students for
its gifted programs.




Gifted Learner/High Achiever/Creative Thinker

From Dr. Bertie Kingore, (2004). "High Achiever/Gifted Learner/Creative Thinker"” in

Differentiation. Simplified, Realistic, and Effective. Professional Associates Publishing.

(reprinted with permission)

A High Achiever...

A Gifted Learner...

A Creative Thinker...

Remembers the answers.
Is interested.

Is attentive.

Generates advanced ideas.

Works hard to achieve.

Answer the questions in detail.
Performs at the top of the group.
Responds with interest and opinions.

Learns with ease.
Needs 6 to 8 repetitions to master.

Comprehends at a high level.
Enjoys the company of age peers.

Understands complex, abstract humor.

Grasps the meaning.
Completes assignments on time.

Is receptive.
Is accurate and complete.
Enjoys school often.

Absorbs information.
Is a technician with expertise in a field.

Memorizes well.

Is highly alert and observant.
Is pleased with own learning.
Gets A's.

Is able.

Poses unforeseen questions.
Is curious.

Is selectively mentally engaged.
Generates complex, abstract ideas.

Knows without working hard.

Ponders with depth and multiple
perspectives.

Is beyond the group.

Exhibits feelings and opinions from
multiple perspectives.

Already knows.

Needs 1 to 3 repetitions to master.

Comprehends in-depth, complex ideas.

Enjoys the company of intellectual
peers.

Creates complex, abstract humor.
Infers and connects concepts.

Initiates projects and extensions of
assignments.

Is intense.
Is original and continually developing.
Enjoys self-directed learning.
Manipulates information.

Is an expert who abstracts beyond the
field.

Guesses and infers well.
Anticipates and relates observations.
Is self-critical.

May not be motivated by grades.

Is intellectual.

Sees exceptions.
Wonders.
Daydreams; may seem off task.

Overflows with ideas, many of which
will never be developed.

Plays with ideas and concepts.
Injects new possibilities.

Is in own group.

Shares bizarre, sometimes conflicting
opinions.

Questions: What if...
Questions the need for mastery.
Comprehends in-depth, complex ideas.

Prefers the company of creative peers
but often works alone.

Relishes wild, off-the-wall humor.
Makes mental leaps: Aha!

Initiates more projects than will ever be
completed.

Is independent and unconventional.
Is original and continually developing.
Enjoys creating.

Improvises.
Is an inventor and idea generator.

Creates and brainstorms well.

Is intuitive.

Is never finished with possibilities.
May not be motivated by grades.

Is idiosyncratic.




Program Delivery

Primary level

Each elementary school has a specialist who delivers the Primary Thinking Skills
program to all students in grades 1-3. This program teaches higher-level thinking
strategies to all students and also provides follow-up, more intensive work to
small groups of students who show advanced capabilities on those thinking
strands.

Intermediate level

District 303’s Gifted and Talented math program serves students at fourth and
fifth grade. This is a pull-out, replacement math program taught by specialists at
each elementary building. The Gifted and Talented Math class comprises one
hour each day, with students pulled out at their regular class’s math time for their
replacement math.

The Gifted and Talented literacy program for grades four and five consists of
clusters of students identified as demonstrating advanced capabilities in
language arts. These students are instructed by their regular education teachers
within their regular classrooms, using specialized materials and strategies for
high-level thinking in the literacy areas.

Middle School

Students in grades six through eight may participate in accelerated math and/or
literacy. District 303 uses Springboard® literacy curriculum materials, and
students who qualify for accelerated literacy work one year ahead of their age
peers on these curriculum materials. Academically Talented math students may
work one or two years beyond their age peers, depending on their assessed level
of capability.

High School
Both high schools in District 303 offer a wide range of Advanced Placement and

Honors classes. These classes are open to all students who demonstrate
mastery of appropriate prerequisite classes.

Summer opportunities for moving into accelerated placement are offered to
eighth graders for both literacy and mathematics. Contact your middle school
principal for details about these “step-up” classes, if you are interested in more

information.




Timeline for Identification

When

What

Fall through January

District testing for
ability and
achievement

November through
early March

Teacher rating scales
input collected from
classroom teachers

March

Screening data
compiled by
Gifted/Talented
Coordinator’s office

March-April

Identification
measures
administered to those
who advance from
screening

April

Identification
measures assessed

Mid-May

Parents notified by
mail of placement into
gifted program




Overview of Curriculum

Primary Thinking Skills
The Primary Thinking Skills program is an enrichment and diagnostic program of higher-order
thinking skills in Grades 1-3. It is designed to serve a dual purpose of helping in the
identification of academically talented students and teaching students higher level thinking skills.
The higher-order thinking skills addressed are convergent, divergent and evaluative thinking, as
well as visual/spatial perception. These provide an emphasis beyond the normal elementary
core curriculum. Primary Thinking Skills addresses the students who display proficiency in
these higher-order thinking strands while offering the entire class an opportunity to experience
the challenge of a new way of thinking. The format of the program combines whole class
instruction with small group sessions provided to the students who display an aptitude for each
thinking skill as it is taught.

Elementary School Academically Gifted/Talented Pro __gram
Gifted and Talented Literacy:
Students who are identified as gifted and talented in literacy at grades four and five are
clustered into classrooms with teachers who have received specialized training in literacy
instruction for high-end learners in the literacy areas. These teachers also have supplemental
units of study from the Center for Gifted Education specifically designed to enhance the literacy
experience for these talented learners.
Gifted and Talented Math:
Students identified as gifted and talented in math participate in the Gifted and Talented Math
program. Gifted and Talented Math is both an acceleration and enrichment program in which
students at fourth and fifth grade are working about two grade levels above their grade
placement. Strands that are emphasized in an ongoing way are critical thinking, patterns and
relationships, mental math, number sense, computation, math vocabulary, real-world math
connections and problem-based learning. Some of the important topics covered are whole
number operations, number theory, fractions, decimals, percents, geometry, measurement, ratio
and proportion, probability and statistics, data analysis and algebra.

Middle School Academically Gifted/Talented Program
District 303 middle schools offer advanced courses in Literacy and Math for those students who
qgualify. These classes are both accelerated and enriched to meet the learning needs for these
talented learners. Selection for these classes is based on a range of criteria that includes ability
test measures, achievement test measures, teacher ratings, and/or portfolio assessments.
Parents or teachers may nominate students for consideration for selection. Additionally,
students may nominate themselves for consideration for the Gifted and Talented classes.

Gifted and Talented Literacy:

Students identified for Gifted and Talented Literacy work one year advanced from their age
peers. Students are clustered into special accelerated sections of their literacy classes. These
students also have supplemental units of study from the Center for Gifted Education specifically
designed to enhance their literacy experience.

Gifted and Talented Math:
Students in Gifted and Talented Math may work either one or two years beyond their age peers,
depending on their level of competency with advanced math concepts.



I dentification of Students K-8

Screening:
All students in District 303 are screened for the academically gifted/talented

program based on the following:
» Ability test scores
» Achievement test scores
» Teacher Identification Rating Scales
* Primary Education Thinking Skills Participation Ratings

While all test data and teacher rating data are combined on into an aggregate
score, using the District 303 Screening and ldentification Matrix, students who
have at least one CogAT sub-score of 132 or higheer and Stanford-10 results in
the 99" percentile are considered good potential candidates for gifted placement.

Identification:

Students whose screening value meets District 303 expectations will enter the
identification process. These students will undergo additional curriculum-based
testing. The scores from these tests will be added to the students’ screening
scores. Students may be placed in Gifted and Talented Math, Gifted and
Talented Literacy, or both. The gifted and talented program is designed to serve
the academic top 5% of the district population in math and/or literacy. Students
in the program are expected to work two years beyond their grade level
placements.

District 303 reserves the right to determine appropriate placement for all
students.

Nomination:
Nomination forms are available in your school office should you wish to nominate
a student for consideration for the gifted and talented program in District 303.



Flowchart for Screening Process
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Appeals Process

APPEALS PROCEDURE FOR
Gifted and Talented Mathematics or Literacy

In cases involving students who are ineligible for placement in the elementary AT Math, middle
school accelerated Mathematics, or middle school advanced language arts programs, the following
appeals guidelines will be followed:

Initiation of Appeals Process

A. Request for an appeal may be made by a teacher, a principal, or a parent.

B. The application for an appeal is available from the principal in each elementary
school, from the counselors at the middle schools.

C. The application for appeal must be completed and returned to the school, who
will forward it to the gifted coordinator.

D. Additional information that is pertinent to the identification/placement of the
student must be provided by the person making the application.

Implementation of the Appeals Procedure
A. The Appeals Committee will consist of the program coordinator(s), one
administrator, and one or two teachers from the particular level. At the middle
school level, the team also includes a counselor.
B. Appeals cases will be reviewed in August and June.
C. The Appeals Committee will examine the information provided and will do one of
the following:
1. Recommend placement in gifted and talented mathematics or literacy
2. Recommend conditional placement with specific stipulations
3. Collect more information and to make a decision within a specified time
frame.
(Information could include examination of work samples, additional testing, or
interviewing of the student or of teachers who have worked recently with the
student.)
4. Recommend placement in regular mathematics or literacy
program
D. Notification of parents, teachers, principal (and the student at the middle
school) will be made by the coordinator or principal within five days of the
decision.
E. If a change in class placement is recommended, efforts are made to make the
transition as smooth as possible for the student.
F. The appeals decision is final for the particular year. The Appeals Committee
will review only one appeal per student per year.

Request for Further Information
If further information is needed, please contact Sally Thomson at 630/443-5661.
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Exit Procedures

Remediation & Exit Procedure
For Gifted and Talented Math/Literacy

If the student earns below a C for the quarter, then the following process may be
initiated by the teacher, principal or counselor, parent, or student:

1. Conference with teacher/parent/student/principal or counselor
2. Student has the next quarter to remediate
3. Conference again with teacher/parent/student/principal or counselor to discuss progress

4. Removal from class if placement is deemed inappropriate due to lack of ability, not lack
of compliance.

If the student is struggling and earning a C or lower, it is assumed that regular communication
has occurred between teacher and parent before the initial conference takes place.

Removal of a student from the gifted and talented class will be based on a student’s lack of
ability. A low performing student should not be removed because of compliance problems (i.e.
poor homework completion, behavior in class, etc.).

St. Charles CUSD #303 reserves the right to determine the best placement and programming
for each of its students.

11



Differentiation

We adapt the curriculum in order to accommodate learners’ needs according to
ascending levels of intellectual demand, product or environment. Prior
knowledge and opportunities, existing schema, and cognitive abilities are major
attributes of a learner’s profile. Teachers reconfigure one or more curriculum
components, such as content, process, product, or the working environment in
order to ensure that students are working at their optimal development.

Differentiation of instruction means that a teacher’s goal is to provide meaningful
work to all students at appropriate levels of challenge. A teacher first assesses
the abilities, background knowledge and motivation that a student has and then
attempts to match that profile to the type of class activity, homework and projects
s/he assigns.

Differentiation may address a student’s level of interest in the topic, knowledge
and experience in the subject area, and preferences in learning styles. For any
given lesson, the teacher may differentiate content (what students learn),
process (how they make sense of the information), product (a tangible outcome
which demonstrates that the student can apply the central principles and/or
concepts to other situations), and/or the environment (the setting in which
learning occurs).

Differentiation means that students are given equal opportunities to be involved
with important, engaging work, even when they are not performing the same task
at any given classroom moment. Only by considering students’ prior knowledge,
readiness, interest level, and learner profile may teachers design truly effective
lessons for their diverse classroom populations. Cultural differences, learning
difficulties, preferred rate of work, and type of environment are among the
elements a discerning teacher must consider before planning a successful
lesson/unit.

12



Portfolio of Academic Talent

Not all students test equally well on standardized measures. Sometimes these students’ talents
can best be measured through a portfolio approach. Examples of advanced understanding,
application, and synthesis of literary concepts in one or more areas might include:

» Creative writing pieces

» Expository and/or persuasive essays

» Technical writing

* Print or technology-based writing samples

» Examples of public speaking/rhetoric

» Hyper-focused reading from a particular subject, genre, period, or author
» Other

Examples of advanced or intuitive understanding of mathematical concepts in mathematics
might include intense interest, skills, personal work samples, or journals in one or more of the
following areas:

* Problem solving

» Discrete math (statistics, permutations, etc.)

* Tessellations

* Geometric relations

* Algebraic computations

» Seeking understanding of mathematical theories sparked by real-world observations

* Other

A combination of concrete and anecdotal examples might comprise a Portfolio of Academic
Talent that can be examined by a district committee for the purpose of assisting in the
identification process to assure that all talented learners are screened equitably.

The Learner Profile on the next page may be part of the Portfolio for Academic Talent. Itis
used by classroom teachers any time they provide extensive differentiation for a child that
should be flagged for next year’s teacher. This keeps the child from re-doing material
previously done as part of their differentiation at a lower grade.

13



Learner Profile
D303 Gifted and Talented Learner Profile

Teacher Survey - Elementary

This form is intended to be filled out for each child that has unique abilities and special talents requiring acceleration
and/or enrichment opportunities in the regular classroom. It may be used as a portion of the student's Total Talent
Portfolio. It should be filled out at the end of each school year and should contain any information necessary to provide
ongoing differentiated instruction for the student at the next grade level to be attended. Please contact the Gifted and
Talented Coordinator in the Office of Learning and Teaching with any questions regarding this form.

Student Name: Student Grade:
Teacher Name: Ever Grade Skipped: OnNo O Yes O Don't know
School Name: Date Completed:

Curriculum Modifications

Please select the correct response as to whether any specific modifications were made to the "standard" curriculum for
the above named student. Comments are optional and should be kept brief. The comments section may include such
things as the degree of success that the individual had with the modifications as well as the level at which specific
modifications ended (ex. 4th grade spelling words for a 3rd grader).

Math O No O Yes
Reading O No O Yes
Science O no O Yes
Social Studies O No QO Yes
Spelling One  Oes
Writing OnNo O Yes
Guided Reading Level:

Learner Style (Select all that apply)
These learning styles are taken directly from Gardener’s Multiple Intelligences.

(] Linguistic (Word Smart)  [_] Logical (Number Smart) [ spacial (Picture Smart) [] Kinesthetic (Body Smart)

(] Musical (Music Smart) ] Interpersonal (People Smart) [ intrapersonal (Self Smart)  [_] Naturalist (Nature Smart)

Learner Interests and Other Comments
List any specific interests or other comments that you have about the above named student

Additional Testing and Assessments

Please list any other tests or assessments that were administered to the above named student during this school year
that were outside the normal testing procedures (ex. Ravens, EXPLORE, etc.).

Version 1.2 1/20/2006

14



Communication

Your child’s Gifted and Talented teachers will do their best to
communicate your child’s progress in the program throughout the year.
Formal reports will come home quarterly, along with regular elementary
school report cards. You will have a parent/teacher conference yearly,
along with all elementary school conference days. However, never
hesitate to call your child’s Gifted and Talented teacher for a conference
at any time, particularly if you are concerned about your child’s
performance. Phone calls, e-mails, newsletters, and announcements
are also ways that the Gifted and Talented teachers may keep parents
informed of projects and events. Parents are encouraged to be
proactive in the communication process.

Other good sources of information about our Gifted and Talented
program are at the D303 website (www.d303.0rg), the Gifted/Talented
Resource Group website (www.gtrg-d303.org), and the monthly
newsletter from the Gifted/Talented Resource Group (posted at the
group’s website).

Good communication between home and school benefits everyone,
especially the children.

15



Elementary Quarterly Report

Community Unit School District 303
St. Charles, Illinois

Gifted and Talented Math Student Evaluation

Student School Year
Resource Teacher Classroom Teacher Grade
Evaluation Codes: C= Observed Consistently O= Observed I= Infrequently Observed
Mathematical Processing 1Qu | 2% | 39Qur | 47Qu
The student utilizes higher level thinking skills.
The student demonstrates creative thinking.
The student demonstrates mathematical thinking through oral communication.
The student demonstrates mathematical thinking through written communication.
Affective Characteristics Q| 2%Quw | 3UQuw | 4%Qr
The student exhibits a positive attitude toward learning.
The student takes risks in learning.
The student demonstrates self-initiative.
The student demonstrates an acceptance of his/her strengths and weaknesses.
15 Qtr 2" Qtr 3 Qtr 4™ Qtr

Study Habits

The student completes assignments on time.

The student organizes materials and tasks.

The student uses time productively.

The student is responsible for his/her own behavior.
The student listens attentively and follows directions.
The student works cooperatively.

Areas Of Study and Comments

1%t Quarter 2" Quarter 3" Quarter 4™ Quarter
Areas of Study: Areas of Study: Areas of Study: Areas of Study:
Student Directed Goals: Student Directed Goals: Student Directed Goals: Student Directed Goals:

16




Elementary Quarterly Report

Community Unit School District 303
St. Charles, Illinois

Gifted and Talented Literacy Student Evaluation

Student

Classroom Teacher

Literacy Processing

The student utilizes higher level
The student demonstrates creati
The student generates complex

School Year
Grade
Evaluation Codes: C= Observed Consistently O= Observed I= Infrequently Observed
1% Qtr 2" Qtr 3" Qtr 4™ Qtr

thinking skills.

ve thinking.

ideas.
The student exhibits an understanding of multiple perspectives in literacy.
The student connects concepts and makes accurate inferences.

1% Qtr 2" Qtr 3 Qtr 4™ Qtr

Affective Characteristics /Study Habits
The student is responsible for his/her own learning.

The student takes risks in learning.
The student demonstrates self-initiative in literacy; is a self-starter.

The student is intensely curious.

Areas Of Study and

Comments

15t Quarter

2" Quarter

3" Quarter

4™ Quarter

Areas of Study:

Comments:

Student Directed Goals:

Areas of Study:

Comments:

Student Directed Goals:

Areas of Study:

Comments:

Student Directed Goals:

Areas of Study:

Comments:

Student Directed Goals:

17




Myths About Gifted Learners

Gifted students are a homogeneous group — all high achievers.

Gifted students do not need any help. If they are really gifted, they can
manage on their own.

Gifted students have fewer problems than others because their intelligence
and abilities somehow exempt them from the hassles of life.

The future of a gifted student is assured: A world of opportunities lies
before the students.

Gifted students are self-directed; they know where they are heading.

The social and emotional development of the gifted student is at the same
level as his or her intellectual development.

Gifted students are nerds and social isolates.
The primary value of the gifted student lies in his or her brain power.
The gifted student’s family always prizes his or her abilities.

Gifted students need to serve as examples to others and they should
always assume extra responsibility.

Gifted students make everyone else smarter.

Gifted students can accomplish anything they put their minds to. All they
have to do is apply themselves.

Gifted students are naturally creative and do not need encouragement.

Gifted children are easy to raise and a welcome addition to any classroom.

18



Truths About Gifted Learners

Gifted students are often perfectionists and idealistic. They may equate
achievement and grades with self-worth, which sometimes leads to fear of failure
and interferes with achievement.

Gifted students may experience heightened sensitivity to their own expectations
and those of others, resulting in guilt over achievements or grades perceived to
be low.

Gifted students are asynchronous. Their chronological age, social, physical,
emotional, and intellectual development may all be at different levels. For
example, a 5-year-old may be able to read and comprehend a third grade book,
but may not be able to write legibly.

Some gifted children are sequential learners while others are spatial learners.
Spatial learners may have no idea how they got to the right answer (they
conclude by intuition). Sequential learners may get lost in the steps leading to
the right answer.

Gifted students may be so far ahead of their chronological age mates that they
know more than half the curriculum before the school year begins. Without
proper programming, their boredom can result in low achievement and grades.

Gifted children are problem solvers. They benefit from working on open-ended,
interdisciplinary problems; for example, how to solve a shortage of community
resources.

Gifted students often think abstractly and with such complexity that they may
need help with concrete study and test-taking skills. They may not be able to
select one answer in a multiple choice question because they see how all the
answers might be correct under certain circumstances.

Gifted students who do well in school may define success as getting an “A” and
failure as any grade less than an “A.” By early adolescence they may be
unwilling to try anything where they are not certain of guaranteed success.

Myths and Truths adapted from PLANNING FOR GIFTED STUDENTS, 2" edition, by Sandra Berger.

19



Social/Emotional Needs in Gifted Learners

Gifted children are more prone to stress, perfectionism, and depression than other
children because:

Curiosity and a wide range of interests lead to feelings of being scattered

A sense of space limitations (They want to be everywhere at once to do more
things.)

A sense of time pressures and limitations

Feeling a lack of fit with their environment (school, peers, and sometimes family)
A desire to belong, to be accepted, results in camouflage and a sense of being
untrue to themselves

High ideals resulting in feelings of obligation (pressure) to make big contributions
to the world

High ideals and aspirations leading to a felt need to “be on top” in grades as well
as a desire to please their parents and teachers (perceived perceptions of
others)

A low tolerance of the gap between their ideals and their own abilities to perform
(their personal asynchronies)

High aspirations leading to “goal-hopping.”

The intensity of the gifted child resulting in difficulty in receiving criticism and
modulating their behaviors

Accelerated thought processes, high expectations, and intensity leading to
impatience with others

Tradition breaking and questioning resulting in discomfort and often rejection by
others

Rejection of traditions and intense, advanced interests leading to feelings of
isolation

Apparent high potential leading others to expect more of them (in areas where
they might not be gifted)

Adapted from Ellis and Harper (1975), A new guide to rational living. NY: Institute for Rational Living

20



Individuals with intellectual gifts are similar to their age peers when it comes to
emotional development. How individuals deal with e motional stresses depends
not upon their level of intelligence, but rather up on the agility of their emotional
processing. Because of the above-mentioned pressur  es, special attention should
be paid in monitoring gifted learners. Possible ar eas of concern include the
following:

STRESS... Afeeling of pressure and strong doubts of our ability to cope or manage ourselves
or the situations at hand, which typically results in feelings of anxiety and discomfort. We
become particularly stressed when we can see no alternatives. Some stress is helpful; too much
is hindering. To help your child manage stress, consider the following:

» Help them feel a sense of control over themselves.

» Teach goal setting and prioritizing.

» Encourage them to take action instead of just stewing about it.

PERFECTIONISM... A feeling that we must hold ourselves to an extraordinarily high standard
of performance, and that it is “awful” if we do not meet those standards. Thus, we are valued
only if we continuously set and reach extremely high standards —*I am only valued (and can
only value myself) for my products, not for me as a person.”
In part, perfectionism is inherent in most gifted children; a larger part, though, comes from
modeling after adults. Parents may espouse (or model) perfectionistic behavior, and the media
show unrealistic role models. Help children manage perfectionistic tendencies by:
* Re-wording the “ | have to” as “It would be great if | could...”
» Gently steering the conversation away from self-criticism; instead focus on the fact that
different people have different areas of talent.
* Spending “special time” with the youngster to give quality time and undivided attention
doing something you both enjoy.

DEPRESSION... The unigueness and advanced sensitivity of gifted children can lead them to
be particularly susceptible to depressive feelings.
There are three patterns of depression (other than physically based depression) that are
frequent for gifted children:

* Overly high standards of morality, responsibility or achievement

* Feeling alienated from others who appear not to understand or value them

» ‘“Existential depression” over the absurdity of life, values, or the search for human

meaning

In younger children, depression is more likely to be expressed as acting out, bedwetting,
withdrawal, imagined illnesses, narrowing of interests, etc. with little or no sadness apparent.
Even in older children, irritability is more often a sign of depression than the pervasive sadness
we expect to see in depressed adults. In instances when stress or perfectionism lead to undue
distress, please communicate these concerns to your child’s teachers, social workers and/or
counselors, and principals. If you have any concerns that your child may be falling into a
depressive mood, please contact the school social worker or counselor, and/or seek outside
professional help.
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G/T Resource Group (Parent Group)

In 2005, the District 303 invited a group of parents to form a steering gifted student committee,
which has been named the Gifted and Talented Resource Group. The purpose of this group is
to provide support and information to District 303 families with gifted and talented children and
to advocate for gifted and talented children at the district, state and federal levels. To do this,
the group maintains a website (http://www.gtrg-d303.orqg) to supplement information already
available from the district. The group also produces a monthly newsletter and maintains an
email list of individuals interested in topics relevant to gifted and talented children.

The biggest event planned by the Gifted and Talented Resource group is the annual Beyond the
Classroom Education Resource Fair. The fair gives area families an opportunity to talk to
organizations, companies and schools that offer summer and after-school programs for gifted
and talented children. It is generally held in late February or early March and has been
increasing in both participants and attendees since inception. It takes a great deal of effort to
plan the event and help is always appreciated. Its other major event, GLIMPSE of the Future
Career Night, gives middle school students the opportunity to meet with professionals to share
information for future careers. In addition to the Fair and the Career Night, GTRG sponsors
other speakers and programs to benefit gifted students and their families in District 303.

Participation on the steering committee of the Gifted and Talented Resource Group is voluntary
and open to all individuals willing to get involved. The group generally meets once a month at a
predetermined location. Details about meeting times and events can be found on the website
(http://www.qtrg-d303.0rq).
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What Parents Can Do

Love, laugh, learn, and listen.  Encourage the support of extended family and friends. Raising and
nurturing a gifted child can be exciting, yet daunting and challenging!

Learn to be positive.  Giftedness can be an exciting challenge or a chore, depending on how you see a
child’s characteristics. For example, persistence and stubbornness are the same trait.

Understand the way that your child’s giftedness aff ects his or her needs: intellectual, social,
emotional, and physical. For example, ideas forged by eight-year-old minds may be difficult to produce
with five-year-old hands.

Read aloud to your child. It is important that parents read to their gifted child often, even if the child is
already capable of reading.

Help your child discover personal interests. Stimulation and support of interests are vital to the
development of talents. Parents should expose their children to their own interests and encourage each
child to learn about a wide variety of subjects, such as art, nature, music, and sports, in addition to
traditional academic subjects.

Speak and listen to your child with consideration a nd respect. From the time he or she can talk, a
gifted child is constantly asking questions and will often challenge authority. “Do it because | said so”
often doesn’t work well. Generally, a gifted child will cooperate more with parents who take the time to
explain requests.

Teach your child how to find information and resour ces in a variety of ways.  Gifted children need to
know, to learn, to solve, and to ponder. There will be times when your child’s expertise on a topic will be
greater than yours, and you will not be able to provide answers or solutions. Prepare them for the future!

Become involved in a local, state, or regional pare  nt group, or join an e-malil listserv. Parents of
gifted children need opportunities to share, and many of them are great teachers!

Be a knowledgeable advocate. The brighter the child, the greater his or her emotional complexity and
potential vulnerability. Approach schools in a positive, cooperative manner.

Be a vocal advocate! Federal, state and local government agencies need to hear your voice... OFTEN...
about the need for continued support for and expansion of gifted education opportunities in our schools.

The key to raising gifted children is to respect th eir uniqueness, their opinions and ideas, and their
dreams. It can be painful for parents when their children feel out of sync with others, but it is unwise to
put too much emphasis on the importance of fitting in. Children get enough of that message in the outside
world. At home they need acceptance and appreciation for being themselves.

Adapted from S. Berger's Keys to Raising a Gifted C ___hild. Learning Network, http://familyeducation.com
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Commonly Asked Questions

1. What is giftedness?

There is no one definition of "gifted" or "talented" that is universally accepted. Sometimes “gifted” refers to those
students who have strong intellectual or academic abilities, while “talented” may refer to those students who excel
in the arts or in sports. Giftedness should be seen as a continuum, with some students who barely meet the
school district criteria as well as some students who are at the high extreme. This will happen in any program.
Each school district in lllinois can set its own criteria to determine the top few percent of its learners, providing that
a variety of measures are used.

2. How do I know if differentiation is happening in my child’s classroom?

When differentiation is embedded into daily classroom practices, these strategies may not always be evident to
parents. When teachers differentiate instruction, all students can be working on the same key concept with tasks
at multiple levels, so that some learners are working on simpler, more concrete tasks while other learners are
working on more open-ended, abstract tasks. In many cases, students themselves may not be aware of the
different levels of activities offered to classmates.

3. My child complains of being "bored" at school. What should | do?

"Bored" seems to be one of those words that may mean different things to different people. Sometimes, bored to
a child really means, "I don't want to do the work." The work may be in an area that is difficult for the child, is
somewhat repetitive, or may be required prior to other activities or instruction. Getting clear information is
essential to understanding the situation. Try asking your child follow-up questions and really listening to the
answers: "What do you mean by bored? What does being bored feel like to you? What times of day do you feel
bored? In what subject areas are you bored?" Once you feel that you truly understand what your child means, you
can bring that information to a scheduled meeting with his/her teacher. Keep in mind that at times, the teacher
may have a different perspective on your child’s performance. “Bored” to a parent might sound like lack of
challenging assignments or stimulating environment, where “bored” to a teacher may mean a student will have
incomplete assignments and lack quality in his or her produced work. Working together with a common
understanding is usually a very effective way to assure that your child is satisfied with his or her class work.

4. Aren't gifted children gifted in everything the y do?

Not necessarily. Some children have greater interests and/or abilities in a few content areas. Some children may
have a learning disability in one area and be gifted in another. These children are often termed “twice exceptional”
or “dual exceptional.” Often gifted children are very mature intellectually, but have the social and emotional needs
of their age mates. Although some gifted children seem to be very good at all they do, it is not fair to expect a
child to be gifted in all areas of performance at all times. No one, even parents and teachers, is always at the top
of their game.

5. Won't gifted children make it on their own?
No. Current research overwhelmingly indicates that special programming is needed for talented learners to

achieve their optimal levels of learning. Parents and teachers must work in tandem for the best opportunities for
these special children.
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Resources for Parents of Gifted Children

« Websites
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Books

www.hoagies gifted.org Resources for parents of gifted children, including articles and
research, books, organizations, on-line support groups, and academic programs

www.pieces oflearning .com Publisher of books on language and arts, mathematics, parents
as teachers, writing resources, literature-based reading, etc.

www.sengifted.org Social and emotional needs of gifted children

www.hollingworth .org The Hollingworth  Center for Highly Gifted Children_Center provides
information, support and networking for parents of highly gifted children

www.mensa.org Mensa International Society

www.gifted.uconn.edu A variety of parent, student, and teacher resources from the University
of Connecticut

Affiliations

National Association for Gifted Children www.nagc.org

lllinois Association for Gifted Children www.iagcqifted.org

The American Association for Gifted Children www.aagc.org
Council for Exceptional Children, TAG division www.cec.sped.org
Davidson Institute for Talent Development http://www.ditd.org

Magazines

Gifted Children Monthly

The Gifted Child Today

Parenting for High Potential

Understanding Our Gifted

Gifted Education Communicator (from California Assoc. for Gifted Children)

The Gifted Kids’ Survival Guide, J. Galbraith, Free Spirit Publishing

The Survival Guide for Parents of Gifted Kids, S.Y. Walker, Free Spirit Publishing
Parent’s Guide to Raising a Gifted Toddler: Recognizing and Developing the Potential of
Your Child from Birth to Five Years, J. Alvino, Little, Brown & Co. Publishers

Counseling the Gifted and Talented, L. Silverman, editor, Love Publishing Co.

Guiding the Gifted Child, Webb, Meckstroth, and Tolan, Ohio Psychology Publishing

Tri-city parent groups

St. Charles CUSD #303 Gifted/Talented Resource Group www.qtrg-d303.0rg

For more information regarding the gifted and talented program in District 303,
please contact:

Mrs. Sally Thomson
Gifted Coordinator
630/443-5661
sthomson@d303.org
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